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Expository

ssay Structure

Thisstructurew || beuseful for science, history, and ot her subj ect essays.

| nt roduct i on:

This paragraph moves from generalizations
about the topic of the thesis to the statement of
the thesis. This thesis is the controlling idea of
the paper. It comes at the end of the first
paragraph and tells the reader what will be
discussed. Ninth grade writers may have a
briefer introduction. This five-sentence format is
used for sophomore-senior essays. The teacher
will let you know when a different kind of
introduction would be appropriate.

Body Paragraphs:

Development of the thesis

These paragraphs, on the freshman level,
develop the main idea by explaining concrete
details that support the thesis. These para-
graphs have a minimum of four concrete details.
A concluding sentence summarizes the
paragraph's main point = sixsentences. For
Sophomores-seniors, the number of concrete
details and commentary on those details varies.

Transitions
Transitions help move the reader between
paragraphs and between concrete details.
See page 15.

Conclusion:

This paragraph moves from the reworded thesis
to its general implications, using two+ sen-
tences that identify the importance (so what?) or
results (who cares?) of the thesis, without
restating information from the paper. The final
sentences or clincher leaves the reader with a
significant, powerful thought. (Again, this
paragraph does not summarize the paper but
applies knowledge learned from the thesis.)

gr abber
i nf o- addi ng sent ence
pi vat sent ence

set - up sent ence
thesis

topic sentence with transition + thesis key
word

Tr+CD + Tr+ CD + Tr+CD + Tr+CD

conclusion sentence

topic sentence with transition + thesis key
word

Tr+CD + Tr+ CD + Tr+CD + Tr+ CD

conclusion sentence

topic sentence with transition + thesis key
word

Tr+CD + Tr+ CD + Tr+CD + Tr+ CD

conclusion sentence

* thesis stated using
new words

implications of the thesis

*

powerful thought

* two sentences that explain the

final sentence that leaves reader with a

N

sophonor e-
sen o

level swill
have com
nent ary

on sone of
thedetals.
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Exposi tory

| nt roduct i on:

This paragraph moves from generaliza-
tions about the topic of the thesis to the
statement of the thesis. This thesis is the
controlling idea of the paper. It comes
at the end of the first paragraph and
tells the reader what will be discussed.
Ninth grade writers may have a briefer
introduction. This five-sentence format
is used for sophomore-senior essays.

Body Paragraphs:

Development of the thesis

These paragraphs develop the main idea
by explaining two points that support the
thesis. These paragraphs have a minimum
of two concrete details and two commen-
taries per detail. A concluding sentence
summarizes the paragraph's main point =
eight sentences.

Transitions
Transitions help move the reader between
paragraphs and between concrete details.
See page 15.

Conclusion:

This paragraph moves from the reworded
thesis to its general implications, using
two+ sentences that identify the impor-
tance (so what?) or results (who cares?) of
the thesis, without restating information
from the paper. The final sentences or
clincher leaves the reader with a signifi-
cant, powerful thought. (Again, this

—ssay:

Literary

grabber
info-adding sentence
pivot sentence

set-up sentence
thesis

topic sentence with transition + thesis key
word

lead-in + CD + 2 CMs

lead-in + CD + 2 CMs

conclusion sentence

topic sentence with transition + thesis key \ zggr;)mr e

word _
lead-in +CD + 2 CMs L‘;‘\’i?m;e
lead-in +CD + 2 CMs oo
conclusion sentence ks and ¢ he
topic sentence with transition + thesis key L/ \(/:\'rdlsl ag(g;:

word ! .
lead-in + CD + 2 CMs g;qed inone
lead-in +CD + 2 CMs ence.
conclusion sentence

thesis stated using
new words
two sentences that explain the
implications of the thesis
final sentence that leaves reader with a
powerful thought

*

*

paragraph does not summarize the pape
but applies knowledge learned from the
thesis.)



Per suasi ve Essay Structure

Inapersuasivethesis, we present our opiniononatopic, tryingto convincethe reader.

gr abber
i nf o-addi ng sent ence
pi vot sent ence
set - up sent ence
thesis* * thesisincludes avordlike
"shoul d* or "nust"

con from Admttedly or obviously,

opposi ti on (e recogni ze the opposi tion's
strongest poi nt)

propoint #2 However or But,

(ve defeat their conwth our
second st rongest pro poi nt)
M# 1that supportsthis point *
CM
CM
Goncl usi on sent ence
* sone pro poi nts nay i ncl ude 2- 3 cds

Fur t her nor e,
propoint #3 (thisisthe 3rdstrongest propoint)
# 1that supportsthis 3rd pro point
CM
CM
M# 2 that supports this pro point
CM
CM
Goncl usi on sent ence

Fnally or nost inportantly
propoint #1= (Qur strongest propoint is here because
strongest pro our readers renenter the | ast thing
poi nt they read.)
# 1that supports this point

CM

CM
M# 2 that supports this point

CM

CM

* concl usi on
* two sent ences that enpha-
size theinplications of thethesis
* a prof ound and powerful final statenent
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| ragi nati ve-Narrati ve Essay Structure

The i nagi nat i ve essay i s a pi ece of non-fictionor creativenon-fictionandthe
narrative essay i s anessay that rel ates an experi ence that taught the witer sone-
thingor that hadaninportant effect onthewiter.

OPENI NG
PARAGRAPH

BODY PARA-
GRAPHS

Many of these papers w l |
be chronol ogi cal innature,
and t he fl ashback t ech-
ni que nay be used to
enhance the narrati ve.

Hfectivenarraivetrasi-
tions areincludedonp. 15
of thispacket. Just use
onesthat fit thenarrative
Ve al so need transi tions
w thinthe paragraphs to
connect or knit thedetails.

Detai | s and Descri pti on:
Narratives that show
(describedetailsandl et
readers experi ence the
story) rather thante |
(witerinflictshis/her
vi ewonreader) will
invol vethe reader inthe
narrative.

(oncl usi on:

The si tuati on we' ve
rdaediscealyre
soved. Inanarrative
paper, the reader

shoul d under stand t he
i nportance of the
experience' s inpact on
thewiter. Inaninag-
nat i ve paper, nost
looseends, if nat dl, are
"tiedwp.”

* gr abber
* background of the
situationor introof

creracters/ setting *Bytheendof thislast sentence, the

reader shoul d knowwhat t he paper
isgaingto be about.

transition,
(rerrativewthdetails)

N

The i nagi nat i ve/
narrative paper is as
| ong as needed to

transition,
(rerrativewthdetails)

rel atethe experi -
ence. Creful sd ec-

tionof detailsand
words w I | keep the

reader on t he edge
of his/her seat.

transition,
(narrativewthdetails)

/

transition,
(narrativewthdetails)

i npact or
resd uti on of

stoyor topicinstrong
vaor ds.




Theses and Topic Sentences Examples

The following are examples of effective theses and topic sentences which support them.

THESIS: Despite many thoughts about alpine skiing as a dangerous sport, it should be consi-

dered a safe sport because of new technologies.

1. The most important reason why skiing is safer today is the refined and top-
quality equipment available.

. 2. In addition, today's rapid technology has produced more effective and safer
(Rersussive) gk lifts.

3. Even with safer equipment and ski lifts, accidents can happen; however,
with advanced medical facilities at the ski areas, accidents are attended to
much more efficiently.

THESIS: Basketball can be an extremely difficult game to play, and to be one of the best
players, the athlete has to possess certain skills.
1. An important factor an excellent player must have is superior physical

conditioning,.
( exposi - 2. Physical conditioning is a necessity, but in order to be an effective player, an
tary) athlete must learn strong, aggressive offensive and defensive skills.

3. Finally, the most important skill the player must learn is to adopt and keep a
positive mental attitude.

THESIS: Ernest Hemingway's life and experiences affected his unique style.

1. First, Hemingway's childhood was uneventful but filled with events that
he used later in his stories.

2. Other influences like his father and a teacher encouraged Hemingway to
"tell his story quick and clean" (Smith 43).

3. Finally, Hemingway's social experiences caused him to develop a "code of
behavior" that is evident in many of his works.

(exposi tory)

THESIS: The action of other characters in the play actually drive Ophelia insane.
1. Although Ophelia would like desperately to return Hamlet's love, Laertes and
Polonious advise her to reject his love and to avoid seeing him.
2. Secondly, Hamlet's on-again, off-again love also pushes Ophelia toward the
(literay) depths of insanity.
3. Finally, to compound Ophelia's sorrow, Hamlet accidentally murders her
father, and she commits suicide because she can no longer deal with the
multitude of negative experiences caused by others.

THESIS: Hamlet's style of communication destroys his relationships with others.
1. Hamlet, for example, could clear up his confusion and the resentment he
feels for his mother Gertrude, if he would discuss his feelings civilly and
openly with her.
(literary) 2. Hamlet is also increasingly rude and evasive with Claudius, killing any hopes
of a relationship with his stepfather/uncle.
3. Finally, Hamlet could prevent Ophelia's madness by talking to her honestly.

-7



Introductory Paragraph

Formula for an Introductory Paragraph:

L

grabber
information-adding sentence
pivot sentence

set-up sentence
thesis

1. The first sentence in the introductory paragraph needs to grab the reader's attention.
It needs to be general and introduce the topic of the thesis without referring directly
toit. (See page 9 for grabber ideas.)

Grabber - - - Wouldn't it be nice to live in a perfect world? (This question format
is only one of several grabber possibilities. It is overused.)

2. The second sentence adds information about the grabber, again, still general and not
yet referring to the thesis.
Information-adding sentence - - - In a flawless world, there would be no
conflicts, no clashes of character or ideas.

3. The third sentence pivots or turns us toward the thesis. This is the first sentence that
hints about our thesis. We can use a key word from our thesis here.
Pivot sentence - - - In our world, however, every situation has the opportunity to
become a conflict, and we can even see these conflicts in the
literature we read.

4. The fourth sentence is the set-up or lead-in sentence. It leads us directly to the
thesis, connecting the topic or idea of the grabber to the point made by the thesis.
Set-up sentence - - - O Pioneers!, a novel by Willa Cather, is an excellent
example of how we can use these situations as learning
experiences.

5. The final sentence is the thesis we wrote first. Everything written so far should lead
directly to this idea, the whole point of our paper.
Thesis - - - The various conflicts in Cather's novel are tools which she uses to
teach us that all relationships depend on understanding, trust, and
perserverence.



(otions for Efective Gabbers

Thefirst sentence of anessay isliketheopeninglineinabook--extrenglyinportant. Ater
thetitle itisthewiter's secondchancetograbthereader'sattention. Bel oware sone
commonl y used "grabbers. "

1. addressingthereader directly (nost useful for persuasive essays). Exanple: "' Youare
the w nner of one of the fol l owng fabul ous prizes." Nodoubt you have read such
statenents on pieces of nail deliveredtoyour hone. Don't believethem . . ."

2. beginwthastartling, unusual, or enlighteningfact. Exanple: "The weddi ng cake has
not al ways beenlovingly fedtothe bride by her adori ng husband.” R "Qne out of
every 500 Anericans w I | not nake it hone tonight."

3. start wthanexanpl e or anecdote. Exanpl e: "Princess D ana s phot o once graced t he
covers of hundreds of nagazi nes.” (R "Qnce, nany years ago, ny not her was
playinggol f wth sone friends."

4. beginwthaninterestingor dranatic quotation. Exanple: "' Tobeor not tobe." BEven
Hamet had his doubts.” (R "N kes 'just doit' sl ogan has been appliedto nuch
nor e t han runni ng shoes. "

5. start wthaquestionor chall enge (this techni que can be msused and i s used
too often): Exanpl e: "Wy do sone peopl e wear a nask when they cut their
lawns?' R "Vul d you stop wasting water if your water bill was $500 a nont h?"

6. beginby definingtheideaor concept that isthetopic of thepaper: Exanple: "The
word ' punk' nolonger just neans aformof alternative nusic.” (R "The phrase
"free way' i s an oxynoron when we | ook at hownany of our tax dol | ars are
spent on addi ng nor e byways to our hi ghways. "

7. point out acontradictionthat the paper wll consider: Exanple: "Gintraryto
popul ar opinion, 'only children' are not al ways spoiled.” QR "Mst Anericans
thinkthe Russianscan't buildareliablerefrigerator nuch | ess aconpl i cat ed
pieceof thelnternati onal Space Sati on; however, they are nore conpetent in
aerospace engi neering thanwe think, accordi ngto Mchael Haes, head of
Nasa sinternati onal spacestation.™

V¢ hope these grabber possibilitieswl!| helpwiters effectively begintheir papers so
that they nab the reader's attention and keep hi mher wanti ng nore.



Examples of Introductory Paragraphs

grabber
info-adding sentence

pivot sentence

set-up sentence

thesis

grabber

info-adding sentence
pivot sentence
set-up sentence

thesis

Sample # 1

Wouldn't it be nice to live in a perfect world?
In a flawless world, there would be no conflicts, no
clashes of character or ideas. In our world, however,
every situation has the opportunity to become a
conflict, and we can even see these conflicts in the
literature we read. O Pioneers!, a novel by Willa
Cather, shows us how we can use these situations as
learning experiences. The various conflicts in O
Pioneers! are tools which she uses to teach us that
all relationships depend on understanding, trust,
and perseverance.

Sample # 2

In the song "Imagine," John Lennon sings at
one point, "Imagine no possessions--I wonder if you
can." It really makes us think about what life would
be like with no personal belongings. Anne
Bradstreet, a seventeenth century Puritan bride,
faced this situation when her home is burned. She
writes a poem to explain just what it is like to lose
everything she owns. Anne Bradstreet uses narra-
tive voice, excellent word choice, and a distinct
pattern to clearly and purposefully recount her
story in '"Verses Upon the Burning of Our House,"
encouraging her readers, especially through their
trials, to let go of all earthly "pelf" and keep our
focus on God, who gives us everything we need
(52).



Concluding Paragraph

Formula for a Concluding Paragraph

* thesis stated

using new words

* two sentences that explain the

implications of the thesis

* final sentence that leaves reader with a
powerful thought

1. The first sentence in the concluding paragraph is a restatement of the thesis
that reflects the knowledge learned.
Example of a reworded thesis: = Willa Cather challenges her characters
with conflicts so that her reader can learn how
to create effective relationships.

2. The next two sentences explain the implications of the thesis. We can do this by
explaining the importance of or the results of the thesis. Answering "who cares?"
or "so what?" helps the reader realize the significance of the thesis.

Example of two implication sentences:
The number of road-rage incidences and the
number of divorces and failed relationships
today indicate that we, too, need to listen to
Cather's words of wisdom. Even in this
school, students and staff could consistently
practice understanding and trust
to create a more positive, pleasant learning
atmosphere.

3. The final sentence of the concluding paragraph and essay leaves the reader with
a powerful thought that extends the two implication sentences. This sentence
could be a famous quotation, twist on a common phrase, or strong words.

Example of a Clincher or final sentence:
Even though developing effective relationships
takes time and effort, the results could have
a powerful impact on our school--maybe even
our society.



Examples of Concluding Paragraphs

Sample # 1

restated thesis Willa Cather challenges her characters with
conflicts so that her reader can learn how important
understanding, trust, and perseverance are in creating
effective relationships. The amount of road-rage

two implication incidences and the number of divorces and failed

sentences relationships today indicate that we, too, need to listen
to Cather's words of wisdom. Even in this school,
students and staff could practice understanding and
trust with perseverance to create a more positive,
pleasant learning atmosphere. Tualatin High School

final or clincher would be a better place if we all followed these
sentence "Golden Rules."
Sample # 2

Clearly, Bradstreet uses her well-worded,
descriptive storytelling and method of dealing
with challenges to bring her readers to her
conclusion that we should reject our posses-
sions for Heavenly treasures. This is a valuable
lesson for all people because, though our homes
may not burn, we suffer losses in life that we
are more prepared to cope with after reading
"Verses Upon the Buring of Our House."
Bradstreet's pious mind but aching heart assure
us that she is indeed human and has to choose
to surrender her worldly items to move on in
her walk with God. Can we be as strong in
faith as this frail, little Puritan bride?

restated thesis

two implication
sentences

final or clincher
sentence



| neffecti ve | ntroducti on and Goncl usi on

grabber
info-adding
pivot

set-up

thesis

restated thesis
implication

sentences

final sentence
or clincher

en in Kumalo's life have weak

the Beloved Country, t
personalities.

Comment: Writer gives us a condescending,
stereotypical view of poverty. The
writer makes assumptions that all
poor people are criminals and that
they are poor because they are weak.
Does unemployment have anything
to do with this novel and the women
in it? The writer makes no connection
between the two.

flaw in the women involved
malo family, the world is

e must be aware of weak-
wish to succeed otnour own. Learning of the
rsonalities is vital to oursurvival. Without

the diversity in this world, wawill never reach our

Weak personalitieg/ar
with Steven Kumalo. Fike the
plagued with weak pgersonalities.
ness in others if
differences in
acceptance

Comment: What does this conclusion have to do
with the introduction? What does learn-
about personality differences have to
do with our survival?



E fective | nt oducti ons + Gncl usi ons

grabber
info-adding
pivot

set-up

thesis

restated thesis

two implica-
tion sentences

final sentence
or clincher

Comment:

Dominated by thejf men and theid
Mrs. Kumalo, and the

heid holds no promj

The writer makes a significant
relation to a valid universal idea,
even if we don't agree with the

opinion.

society, Gertrude,
irl flounder and fail. The end of apart-
for these women. Thewface a bleak

future, devoid of personal meaning or fulfillment In our own

society, we mu
"equal oppogpfunity.”

struggle to empower each individixl with true

Comment:

Concluding paragraph returns to same
idea as the introduction. Restates the
thesis without repeating the same sent-
ences.

-14



Useful Transitions



Writing Concrete Details with
Commentary in Literary Essays

from Jane Schaffer Prod.

Body paragraphs of the essay support the thesis. Each body paragraph has
the following four components:

topic sentence with key word from thesis

concrete details

commentary sentences (in literary essays, especially)

concluding sentence

So, each body paragraph will look like one of the following, depending on instructions
from the teacher. Other combinations are possible, but we must always have at least one
commentary per concrete detail.

sentence # 1 = t opi ¢ sent ence
# 1 sentence #2 = first sentence of concrete detail
sentence # 3 = one sent ence of conment ary about sent ence # 2 Each of the
sentence # 4 = anot her sent ence of conment ary about sent ence # 2 cds and cns
sentence # 5 = a second sent ence of concrete detail her e may be
sent ence # 6 = one sent ence of conment ary about sentence # 5 conbi ned i n
sentence # 7 = anot her sent ence of conment ary about sent ence # 5 one sent ence.
sentence # 8 = a concl udi ng sent ence
sentence # 1 = topi ¢ sentence
sentence #2 = first sentence of concrete detail Each of the
sentence # 3 = one sent ence of comment ary about sent ence # 2 cds and cns
# 2 sentence # 4 = second sent ence of concrete detail her e may be
sentence # 5 = one sent ence of comment ary about sentence # 4 conbi ned
sentence # 6 = thirdsentence of concrete detail i n one
sentence # 7 = one sent ence of comment ary about sentence # 4 sent ence.
sentence # 8 = a concl udi ng sent ence

Exanpl e of a partial paragraph fromaliterary cormentary on O ckens'
Geat Expectations:

Sentence#1(ts): Apisalonelyboywosevisit tothe nearby cenetery scares him
Sentence #2 (D For exanpl e, he neets aconvict wothreatenshislifeandtellsHAptobring
hi msone food and a file.
Sentence #3 (QV Heisfrightened by the nan' s wld appearance since heis clearly astranger.
Sentence #4: (V)  Afeeing of hel pl essness overtakes hi mas he real i zes he nust do what
t he nan denands.

-16



Lking Goncrete Detail s BEfectively

& can ei t her paraphrase (put i nto our own words) or directly quote (take words verba-
tim fromour sources. The follow ng are exanpl es fromB | en Gl nore, an Engl i sh
teacher at Vést HIIs Hgh School in Santee, Giliforni a

PARAPHRASE

Definition: toput thetext intoyour ownwords. Thi s doesn't nean changi ng one or two
words of thetext. It neanswethink about what thetext states, andthenwe "transl ate” that
neani ng i nt o our wor ds.

Exanpl e: Qlysseus neets aninteresting, if strange, variety of peopl e and
things on hi s j ourney.
Ater GorgekillsLennie, Simtells himthat he thinks George did
therigt thing

DI RECT QUOTATI ONS

Definition: words, phrases, or sentences fromthetext.

V& nay use quotati ons as our concrete detail, just as we nay use paraphrase. V& i ntegrat e
or bl end the quotationintoour own sentences and use a "l ead-in" to hel pthe reader faol |l ow
our point. Thefollowng guidelines hel pusincorporate quotationsintoour essays ef f ec-
tivdy.

(a.) DONOITI O/ERUSE QUOTATI ONS. Quotations are like salt ina stewor
icingonacake. Toonuchisicky. Veincorporate quoted phrasesintothe sentence struc-
ture and avoi d have two quotations inarow

I neffecti ve exanpl e Lenni € s strengt h over powered Qurl ey. " The next
mnute Qurley vas floppinglikeafishonaline,
andhisclosedfist was | ost inLenni€ s hbighand.”
"Qurl ey was whi te and shrunken by now and hi s
struggl i ng had becone weak. He stood cryi ng,
hisfist lost inLemnie spaw (S e nbeck 75).

(Thisquotationistoolongandjust tacked on rat her
than used wthinasentence or as part of aconmentary.)

Hfectiveexanple: Lenni €' s strength so over povered Qurl ey t hat
Grleylooked"likeafishonaline" wthhis
"fist lost inLenni € s paw (Seinbeck 75).

(Hrethequotations areusedwthinthewiter's
sent ence and fl owsnoot hl y. )

-1r-



I neffective "Lenni e dabbl ed hi s bi g pawin the water" shows how
S el nbeck describes Lennieinaninal -liketerns (73).

Hfective Li ke a bi g bear, "Lenni e dabbl ed hi s pawi n the wat er"
(Seinbeck 73).

(b.) ALTERI NG A QUOTATI ON FCR CLAR TY. W can add a word t hat nmakes t he
referent clearer by addingawordin brackets.

Qigna: George says, "That nouse ain't fresh, Lenni e, and besi des,
you ve brokenit" (S e nbeck 104). =concrete detai |
Cearer: S ei nbeck f or shadows Lenni € s troubl es early i nthe novel

when Lenni e has "broken {t he nouse} pettin it" (104). =
comment ary fol | oned by concrete detail

V¢ can al so keep the present tense of the paper by usi ng
part of aquotationthat doesn't have apast tenseverbinit.

Qigna: Tayl or real i zes she and Lu Ann have becone one fam |y uni t
when she sees "we were | i ke sone fam |y on a TV commer -
cdd ..." (Kngsdve 8).

Cearer: Tayl or real i zes she and Lu Ann have becone a fam |y uni t
when she sees they are "l i ke sone fam |y on a TV conmer -
cdd ..." (Kngsdve 8).

(If vecan't change t he passage, v j ust | eave t he past tense verb al one.)

(c.) OMTTI NG MATERI AL FROM A QUOTATI ON | N ORDER TO BE PRECI SE.
If we doonmt part of asentenceinorder to be nore conci se, we nark t he onssi on
wththreeperiodsthat wecall "ellipsis" wth aspace between each of the periods. V&
do not, however, needtousethe el lipsis at the begi nning and end of the quotati ons we
use. The reader understands that sone passages are excerpts of the whol e sent ence.

Qignal: "Qurl ey was whi t e and shrunken by now and hi s struggling
had becone weak. He stood crying, hisfist lost inLennie's
paw (S ei nbeck 75).

Wthelipsis: As Lenni e continuedto crush Qurl ey’ s fist, heturned "white
andshrunken. . . hisfist lost inLenni e s paw (S e nbeck 75).

d. WE CAN USE BOTH PARAPHRASE AND QUOTATI ONS I N ONE SENTENCE.
V¢ can use bot h par aphrase and quot ati ons i naconcrete detail .

Exanpl e: Ater Gorgekills Lennie, Sim"{cones} directlyto George"
and says, "Aguy got to soneti nes" asthey leavetheriver's
edge (107).



Witing Insightful Conmentary
Wiat is Insightful, Meani ngful Conmentary?

Insightful, neani ngful coomentary refers to our cooments, insights, and opi ni ons
astheyrelatetothe concrete detail s we' ve chosento support our body thesis. Hrst, the
(s nust support the body topi ¢ sentences, whi chthen support thethesis. Check for this
first. Qcetheyareall insync, wecanrea ly present our insightful coomentary wth
conf i dence.

TOO OBVI OUS:

Napol eonisaneanpig. --it'stoo obvious, boring, not insight
ful, and anyone readi ng t he book woul d real i ze thi s.

BETTER BUT ALSO OBVI OUS:

Napol eonisacruel, uncaring | eader who has littleregard for
the ot her conmades onthe farm they only serveto bring him
t 0 pover.

EFFECTI VE COMMENTARY:

As a net aphor for the cruel and i nhunane treat nent of the
proletariat by therulingclassinthe Gonmuni st Sovi et
regi ne, Napol eon represents the weak-w | | ed | eader s who
sacrificedtheworking class for their own confiort.

Thisisastrong exanpl e of insightful coomentary. BEvents,
thenes, and gl obal perspectives areevident. Theallegoryto
the Sovi et comnmuni st regine i s evident but not witteninthe
text itself, but the connections betweenliterature andthe out
side worl d are nade apparent by thewiter's coomentary.

Srong comentary rel ates detai | s or nakes a connec-
tiontotheauthor' sthesis. Inadditiontoconnectingthe con
cretedetail fromthetext tothethesiswthcomentary, the
witer can al so expand t he connectionto i ncl ude t henes
andrelateeventsoutsidethevorldof literature.

For exanpl e, i n a paper whi ch exanm nes t he j our ney and
growt h of Roneo, awiter inthelast concrete detail and com
nentary coul d conment onthe simlarity of Roneo' s j our ney
to Qlysseus' .

The Bfects of Insightful, Meani ngful Conment ary

1. Srong commentary results invaried sentence structure, usi ng com

pound, conpl ex, and conpound-conpl ex sent ences. Wen we
dance, for exanpl e, we vary t he noves we nake on the dance fl oor. Wen
ve speak, we al so use | ong sent ences and, sonetines, short ones. |If we use
conmentary correctly, we reduce t he nunber of si npl e sent ences (subj ect -
verb-direct object) infavor of conpound and conpl ex sentences. Dependent
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clause beginwthwords | i ke "because, " "when," "if," and"al t hough. "

Exanpl e 1. Instead of just sayi ng, Napol eoni s a nean pi g, we can
add a dependent cl ause to expl ai n howwe knowhe i s a nean pi g, creating a
conpound- conpl ex sent ence and an exanpl e of comment ary: Because he
tortures wth abandonal | whostepintohis pathtoabsol ute contral,

Napol eon i s a nean pi g.

Exanpl e 2. I nstead of sayi ng Napol eon i s a nean pi g, We can use a
conpound sentence to expl ainthat heis nore than nean. Napol eoni s
nean, and he i s al so an uncaring, unfeeling paragon of porcine
nar ci ssi sm A conpound sent ence conbi nes two conpl et e sent ences w th
a coordi nat e conj ucti on (and, but, or, nor, for, or yet) or asemcol on.

Exanpl e 3: V¢ can conbi ne exanpl es one and two i nt 0 a conpound-
conpl ex sentence. Because he tortures wth abandon al | who stepintohis
pat h of absol ute control, Napol eon epi t omzes the cruel, uncaring | eader
wo has littleregard for the other conmades onthe farm they only serveto
bri ng hi mpower .

Bfectivewitingincludes using such avariety of sentence structure, and witing com
nent ary nakes such sent ence st ruct ure possi bl e.

2. Sillful transitions. Transitions arewords or phrases that tietogether i deas
w t hi n and between paragraphs. Inaginethat the concrete detail isajewel . |naginethat
thetransitionisasettingfor thebeautiful jewel. Wthout the proper setting, thejend can
not be shown off toits best advantage. Thisistrueof concretedetail. Wthout the proper
setting, thereader doesn't understand why we used that particul ar quotationin the essay.
See page 15 for exanpl es of transitions.

Exanpl e:
topi ¢ sent ence: "Qlysseus' cl ever mind and cour ageous behavi or are pivotal tohis
successful journey. For exanpl e, after Qlysseus conquers the
concrete detai | + Gycl ops, hesays, '| have deceivedthem.' Theruthl ess act of blinding
transitios the Gycl ops conmitted by Qlysseus shows hi s high | evel of
intelligence. Suchasinpleplanput forth by Qlysseus and hi s nen
shows thei r desireto go hone" (73).

H nal thought on conment ary:

Qur conment s (conment ary) are our chance to hel p t he reader see what
we see--that thewiter chose his/her words careful |y to creat e neani ng and
understanding for thereader. Ve don't want to say the obvi ous. V¢ want to
expl ai n howt he parti cul ar passage or word hel ps us understandthe witer's

pur pose.



Common Commentary Errors

1. Commentary is GENERIC:
Brother was cruel to Doodle when he was growing up. For example,

he made him touch the coffin in the loft. This was mean of him.
He wasn't being very nice.

better: Brother was cruel to Doodle when he was growing up. For example,
he made him touch the coffin in the loft. He didn't care about
hurting Doodle's feelings by forcing him to face a symbol of his
own death. All he cared about was not feeling ashamed of an
invalid brother.

2. Commentary DRIFTS from the topic sentence:
Brother was cruel to Doodle when he was growing up. For example,

he made him touch the coffin in the loft. This was mean of him.
The coffin wasn't even used.

better Brother was cruel to Doodle when he was growing up. For example, he
made him touch the coffin in the loft. This was mean of him. He
wanted to terrorize Doodle by making him realize he wasn't
supposed to live.

3. Commentary here is really CONCRETE DETAIL rather than actual commentary:
Brother was cruel to Doodle when he was growing up. For example,
he made him touch the coffin in the loft. They were in the barn
when he touched it. The parents had kept the coffin even though
they didn't need it.
better Brother was cruel to Doodle when he was growing up. For example, he
made him touch the coffin in the loft. He didn't care about hurt-
ing Doodle's feelings by forcing him to face such a symbol of his
own death. All he cared about was not being ashamed of an
invalid brother.

4. Commentary is REPETITIVE:
Brother was cruel to Doodle when he was growing up. For example, he made him
touch his coffin in the loft. This was cruel of him to do. He didn't have to
make Doodle touch the coffin.
better Brother was cruel to Doodle when he was growing up. For example, he made him
touch the coffin in the loft. This was a mean and heartless thing to do to his
little brother. All he cared about was not being ashamed of an invalid brother.

5. Commentary is CONTRADICTORY to the topic sentence:

Brother was cruel to Doodle when he was growing up. For example, he made him touch
the coffin in the loft. Brother was just embarrassed by Doodle. He didn't really
mean to hurt his feelings.

better Brother was cruel to Doodle when he was growing up. For example, he made him touch
the coffin in the loft. This was a mean and heartless thing to do to his little

brother. All he cared about was not being ashamed of an invalid brother.

Example of an effective commentary paragraph:

Though Brother often shows love for Doodle, his cruel streak subconsciously goads him to torture his
little brother. For example, after many attempts to leave Doodle behind, Brother takes him up to the barn
loft and shows him his coffin, telling him, "Before I'll help you down . . . you're going to have to touch it"
(302). He instinctively wants Doodle to know that, even from the beginning, his family has always been
prepared for him to die. Even Doodle's own fear has no effect on Brother as his sense of power over one
younger and less able comes to fruition.
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Documentation of Sources in Literary
Papers: Parenthetical Citations

The basics:

Usually, all we need is the author's last name and page number.

Example: "Ancient writers attributed the invention of the monochord
to Pythagoras in the sixth century BC" (Marouse 197).
Notice, there is no period after BC and no comma between
Marouse and 197.

In writing about a single work, we use the writer's name in the first citation. Only
the page number is needed in the rest of the citations.
Example: "The hills are lovely beyond the singing of it" (Paton 1).
Kumalo reminds his brother "something new is happening
here" (35).

More information:

1. We put the parentheticals at the end of the sentence, unless we cite two or more

sources in one sentence. If we do, we place the parenthetical as close to the
material it documents as we can, looking for a natural break in the sentence
like a comma.
Example: "I was only fifteen" (Wiesel 65), and that was all the author

said until his father "died in his sleep before" Wiesel

awoke (76).

If there is no pause in the sentence, we put the citations at the end of the sentence

and separate one from the other with a semicolon.

Example: "I was only fifteen" Wiesel admits as he watches "the boy die
on the gallows" (Wiesel 65; 93).

2. In citing literary works like novels, plays, or poems, because there are so many
editions, we need to give a little more information. So, for novels, we cite
the page, then the chapter or section, if they are numbered throughout the
novel, separated by a semicolon.

Example:  ..."in the heart of a woman (Cather 15; pt. 1). -- novel
"This above all to thine own self be true' (Hamlet 2.3.231)
--play
"One could be worse than a swinger of birches" ('Birches"
58). -- poem

If you have any questions about parenthetically citing any work in an essay, please ask.
I'll be happy to advise you or consult the MLA for a definitive answer.
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